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The aim of this research was to identify gifted middle school students’ opinions
and suggestions about leadership and leadership education. For this purpose, 65
gifted middle school students who have been attending the Science and Art Center
were interviewed by using the focus group. The gifted students were asked open-
ended questions about leadership and leadership training. Qualitative content
analysis was employed. The results of the focus group interviews showed that
majority of gifted students did not want to be a leader in the future because of some
reasons including lack of self-confidence and avoiding taking responsibility. But
the majority believed that leadership could be improved through training and
wanted to participate in leadership training in schools. The participants suggested
some various ways for leadership improvement of students in the schools such as
teamwork or giving responsibilities.
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The Opinions of Gifted Students about Leadership Training

Humanity, living as societies, has always been in search for a leader, who is supposed to advance
their communities. Therefore, leadership and being a leader have intrigued people who want to lead
others. Development of leadership can even be seen in writings of early philosophers, such as Aristo and
Plato (Houdyshellm, 2017, Lafer, 2014; Vidergor & Sisk, 2013). Moreover, developing leadership skills
has been considered as a strategic necessity (Fulmer & Goldsmith, 2000). Not only finding potential
leaders but also nurturing their talents to develop in early ages has become vital with the advanced
technologies that lead to more connected and dependent countries in today’s world (Aydin, 2013; Lee &
Olszewski-Kubilius, 2011). Many definitions of leader and leadership have been made so far in every
aspect of life (Sisk, Gilbert & Gosh, 1991; Sisk, 1993; Tarman, 2016; 2017; Demirhan & Ylicel, 2016).
Kouzes and Posner (2007) defined leadership as a relationship between those who desire to lead and
those who are willing to follow. Leadership includes the cluster of skills which ensure to see significant
problems and solutions to these problems in the world (Michou, Mouratidis, Ersoy, & Ugur, 2016;
Vidergor & Sisk, 2013). Similar to leaders, gifted people have also attracted societies’ attention
throughout the history. According to Marland’s report (1972), which is regarded as the first formal
definition of giftedness, gifted children are capable of high performance include those with showed
achievement and potentiality in general intellectual ability, specific academic skills, art and motor skills,
creativity and leadership capacity (Stephens, 2008). Although, the association between giftedness and
leadership is not necessarily obvious and linear (Lee & Olszewski-Kubilius, 2006), leadership and
giftedness have been discussed together as seen in the first formal definition of giftedness. Also, Karnes
and Bean (1996) claimed that most of the research shows a positive link between the leadership and
giftedness. Therefore, many researchers support the idea that leadership development and training should
be an essential component of the programs for the gifted students (Karnes & Bean, 2001; Milligan, 2004;
Plucker & Callahan, 2008). However, many researchers have stated that leadership instruction has been
ignored in the education of gifted students (Bisland, 2004; Chan, 2000a; Deniz & Ersoy, 2016; Karnes
& Bean, 1996; Smyth &Ross, 1999; Sternberg, 2005). According to Kim, Cho, and Jin (2005), leadership
abilities of gifted students do not develop spontaneously as they grow up. Without leadership
development opportunities, students might limit their potential of leadership in future years (Ersoy &
Ugur, 2015; Mullarkey, Recchia, Lee, Shin, & Lee, 2005).In addition, they lacked crucial skills to deal
with today’s competitive global economy (Muammar, 2015). Not only in gifted education, but also in
general education at schools, leadership education has been a neglected area (Boyd, 2000; Karnes &
Stephens, 1999). Karnes and Stephens (1999) stated that leadership education should be provided to all
students at schools which are the most accessible places for children. Pfeiffer & Wechsler (2013)
supposed that every youth could not be a great leader but any youth can learn new or improve existing
skills and attitudes related to leadership if provided effective opportunities and motivation.

There has been an agreement that leadership includes developmental skills than can be taught
(Cox & Hoover, 1992; Covey, 2004; Karnes & Stevens, 1999; Ersoy, 2015; Parker & Begnaud, 2004;
Roets, 1992; Vidergor & Sisk, 2013; Kilinc, 2017). Researchers have emphasized the importance of
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developing leadership skills during early years, as it is easier to shape behaviors and competencies during
childhood and adolescence compared with adulthood (Avolio & Vogelgesang, 2011; Gardner, 2011,
Martinek, Schilling, & Hellison, 2006). In the study conducted by The Center for Creative Leadership,
ninety percentages of 462 leaders agreed that the best time for leadership education is at the age of 18,
and % 50 of them stated that it is better to get started at the age of 10 (Velsor & Wright, 2012). Similarly,
Komives, Dugan, Owen, Slack, and Wagner (2011) cited that many researchers have stated that
knowledge and skills of leadership which students had equipped before the college years are the best
indicators to determine their leadership capacity (Antonio, 2001; Dugan, Garland, Jacoby & Gasiorski,
2008; Dugan & Komives, 2010; Kezar & Morriarty, 2000; Smart, Ethington, Riggs & Thompson, 2002).

Some methods and procedures have been proposed regarding leadership education and training.
Firstly, researchers underlined the importance of school atmosphere for students’ leadership
development (Ersoy, & Deniz, 2016a; Gardner, 1990; Sternberg, 2008). Fertman and Long (1990)
claimed that the teaching of leadership skills could be embedded into the school curriculum. Smith,
Smith, and Barnette (1991) cited that many researchers have supported the idea that leadership consists
of teachable skills and concepts, that can be developed through proper programs and training during
adolescence (Emmerich, 1983; Evans, 1982; Feldhusen ve Kennedy, 1988; Foster, 1981; Franklin, 1983;
Gray & Pfeiffer, 1987; Hensel & Maher, 1985; Karnes, 1989; Leatt, 1987; Lee, 1989; Porter, 1981;
Stiles, 1986; Washburn, 1982). Moreover, discussions and talks about leadership in classrooms can
develop leadership skills (Northouse, 2013; Rosebrough & Leverett, 2011; Slavich 2006; Yurt & Polat,
2015). Besides, some researchers have found that leadership skills can be given by an active learning
approach including activities such as giving a speech in front of a group, writing, discussions, problem-
solving, activity organizations, conflicts solving, and team works (Akar, 2016; Ersoy & Deniz, 2016b;
Rosebrough & Leverett, 2011; Sacks, 2009; Sternberg, 2005; Zimmerman, 2006;). A significant
relationship has also been found between participating in extracurricular activities, being members of
social organizations and leadership development (Aydin, Ozfidan & Carothers, 2017; Eccles &
Templeton, 2002; Hancock, Dyk & Jones, 2012; Van Linden & Fertman, 1998; Wade 1997). Many
researchers have concluded that mentors, role models and other encouraging adults have a substantial
effect on the development of leadership skills (Amorose & Horn, 2000; Arminio et al., 2000; Baisheva
et al., 2017; Citamak & Yigit, 2012; Summers, 2000). Similarly, the importance of educators’ role in
leadership development has been discussed (Barcelona, Hurd, & Bruggeman, 2011; McNeil, 2010). For
instance, teachers was found to have influence on the development of leadership skills in young children
(Fox, Flynn & Austin, 2015; Fox, 2012). Sacks (2009) investigated students’ view on leadership and
leadership education in the qualitative study with 42 students, while some of the students stated that
leadership could be taught, others said that leadership is inborn. Besides, students considered teachers,
administrators, families, and friends as factors which contribute to the leadership development.

There is a common assumption in gifted educators that leaders of the future will more likely
come out from gifted students with leadership potential (Davis & Rimm, 2004; Lee & Olszewski-
Kubilius, 2011). Leadership education for gifted students will lead to the growth of leaders who have
intellectual and creative potential (Sisk, 1993). Gifted students can develop their leadership potentiality
with educational activities which can promote their personal and interpersonal skills (Vidergor & Sisk,
2013). Many researchers pointed out the efficiency of leadership training programs (Chan, 2000b, 2003;
Karnes, Meriweather, & D’Ilio, 1987; Milligan, 2004; Ogurlu & Emir, 2014; Smith et al., 1991). For
example, the leadership skills development program had a positive effect on both gifted and non-gifted
leadership skills (Ogurlu & Emir, 2014).

Leadership is also accepted as an essential sign of giftedness in Turkish society (Sak et al.,
2015). For example, Demirel and Sak (2011) found that the leadership was the most valued talent in
Turkish society. However, there is a little known about how to teach or develop leadership abilities in
children and youth comparing adults ( Pfeiffer & Wechsler, 2013). Results from this study can add to
the body of literature providing evidence about thoughts about leadership in gifted students. Generally,
cognitive and academic skills are considered more important in the identification of gifted children than
other skills including leadership or creativity (Jarosewich, Pfeiffer & Morris, 2002). Also, there is a
scarcity of programs aiming to develop their social engagement including leadership, civic responsibility
for gifted students compared to programs focusing on their cognitive abilities (Hall & Quinn, 2014; Lee
& Olszewski-Kubilius, 2011). So, it was expected to increase awareness of leadership skills of gifted
studies rather than academic or cognitive skills among teachers and educators with this study. Renzulli
and D’Souza (2014) supported the idea of developing these skills at early ages and focusing on direct
engagement experiences. For this reason, gifted adolescents were determined for the study group in this
study. Berkowitz and Hoppe (2009) stated the importance of allowing gifted children to care for and
design an education curriculum. That’s why; this study may set light to an education curriculum or
school-based leadership training programs for gifted students because this study aimed to investigate
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thoughts and suggestions of gifted secondary school students about leadership and leadership training.
The study attempted to test the following questions:

. Are gifted students willing to be a leader in the future?

. What do gifted students think about leadership training at schools?

. Do gifted students want to join leadership training?

. What are the suggestions of gifted students about improving leadership

training at schools?

Method

The study implemented a qualitative research design, with the use of focus groups. This design
studies on phenomena that researchers are aware but do not have in-depth and detailed knowledge
(Yildinm & Simsek, 2008). It focuses on one's experience on particular occasions (Creswell, 2007).
Focus groups are used to understand opinions, beliefs, attitudes, and thought processes that underlie
behaviors in a particular subject or events that cannot be revealed with other methods (Krueger & Casey,
2015; Kus, 2007). The interaction between participants in the focus group encourages generating and
discovering their questions; helps to form group norms; stress common attitudes and priorities (Kitzinger,
1995). Therefore, some random ideas and thoughts may come up during focus group interviews.

Participants

The sample was chosen based on the convenience sampling method. The main reason for
choosing this way was the ease of accessibility (Fraenkel & Wallen, 2006). The participants of the study
were composed of 65 gifted students who were attending to the Science and Art Centers (BILSEM) from
grade 6th to 8th grades. BILSEM is a state-funded institution providing the special education for primary
and secondary school gifted students apart from their usual school time. Assuming that the interaction
of gifted students with their peers is essential for their ideas about leadership and leadership training,
participants were selected among the students who were attending to BILSEM for at least one year. 22
of the students were girls, and 43 were boys. While 37 of the students were attending to public schools,
28 students were in private schools. 24 students were coming to BILSEM for two years, 16 students for
three years and 25 students for four years and more. 40 out of 65 students were continuing to
extracurricular activities such as tutoring, sports, and art courses besides BILSEM. Focus group
interviews were conducted with seven different groups and each group is composed of between seven
and ten students. It was suggested that the number of participants should be between 4 and 10 in the
focus group discussion. (Cokluk, Yilmaz, & Oguz, 2011).

Instruments

The data of the study were collected through focus group interviews. During the focus group
interview, the researchers formed a semi-structured interview form. Two experts from the field reviewed
questions in the form regarding understanding and the content validity. After expert opinions, the
researchers did a pilot interview. Questions asked in the focus group discussions are listed below.

° Do you want to be a leader in the future? Why?

. Should there be leadership training in schools? Why?

. Would you like to participate in leadership training? Why?
. How can we improve leadership in schools?

Data Collection

Seven focus group interviews were conducted. Each group met once, consisting of 7-10
participants in the study. One of the researchers facilitated and moderated the discussion; the second
researcher took notes and monitored the process. Each interview took between 40 and 50 minutes, and
they were conducted between April - May 2015. Informed consent was obtained from participants. Also,
all conversations were also recorded with the voice recorder to ensure consistency between voice and
written records. The researcher tried to ask questions in the form of casual conversations. Participants sit
around U-shape table, with a given pencil and paper. In the introduction part, the researcher gave a brief
overview of the research emphasized that they were free to participate in the interview, and their consent
was asked to use the voice recorder during the interviews. All students were encouraged to express their
opinions freely. It was observed that the students tended to talk and made comments sincerely during the
meetings. During the sessions, the moderator tried to provide an enjoyable atmosphere, to make the group
feel at ease, to facilitate the conversation, to avoid domination of the talks and to form the group
dynamics. The views of the students were sometimes conflicting, sometimes supporting each other. The
answers were often short including one or two sentences, but most of the students were enthusiastic to
answer the questions.
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Analysis of the data

Qualitative content analysis was employed to code and analyze the data. Content analysis tries
to make the similar data together by some specific concepts and themes that help better understanding
(Yildirim & Simsek, 2006). The transcripts of the interviews were shown to the students to increase the
reliability of the study. After their approval, the researchers began to analyze the data. Two researchers
read all transcripts several times to fully understand the content and coded the themes independently to
reduce bias, and then they compared their coding. There was a high inter-rater agreement (89%) in the
identification of themes. A percentage indicates the level of agreement among researchers. Researchers
reached an agreement on differences through discussion. In the results section, representative quotes
from the focus groups, translated from the Turkish, are presented to illustrate the themes. Instead of
students’ names; the students were listed as S1, S2, S3...in the quotes.

Results

The results of the study were shown under subheadings by the research questions: “willingness
to be a leader,” “leadership training in schools” and “eagerness to participate in leadership training” and
“strategies to develop leadership in schools.”

Willingness to be a leader

While most of the gifted students stated that they did not want to be a leader in the future, some
students said that they wanted to be leaders in the future. However the differences between groups were
not significant. Few students did not express their opinions. The reasons why students were not willing
to be leaders revealed were lack of self-confidence and avoiding taking responsibility. Some expressions
about lack of self-confidence are given in the following:

S14: 1 do not want. | think it might be difficult. I am not sure that I can control others when |
become a leader. | am afraid that they would not listen to me.

S16: I don’t. To me, it is really tough. It's hard for me to make people listen to me.

S20: | wouldn’t because it is impossible for me to get the same opinion from a group of
individuals and to make everybody happy.

S36: | do not want. | have some leadership qualifications, but | don’t have enough confidence.

Also, gifted students were not eager to be a leader because of its responsibility. They thought
the burden of leadership was heavy. Some of them didn’t like to take responsibility.

S57. I do not want. There are a lot of responsibilities, and I can’t take such responsibility.

S39: | wouldn’t because it requires a significant responsibility and being perfect. | do not want
to take that responsibility. | do not want others to be affected.

S38: 1 do not. If you do wrong, you are the one to be blamed; if you do the right, everybody
applauds.

On the other hand, the reasons why the students would like to be leaders in the future showed
that those students preferred taking responsibility and believed that they had some leadership skills and
had good deeds for the society. Some of the students’ opinions regarding the responsibility are in the
following:

S32: 1 do. I would prefer to lead rather than being led. I also like taking responsibility.

S33: | can be a leader because | can take responsibility

S35: | want because | like taking responsibility.

S45: | would, because | want to take responsibility. | want to be a leader; the one who affects
the way things are done and achieved.

Another reason why the students wanted to be leaders in the future was that they believed that
they have leadership qualifications. These skills helped students to think about becoming a leader in the
future. Some examples are presented:

S22: 1 can be a leader. | am persuasive. | am the president of the student council in the school.
They do whatever | ask them to do. | am a leader from birth.

S63: 1 would. For example, when playing games, | believe that I can manage well and I can be
a good leader.

S15: 1 like to govern, not to be governed.

S21: | want because people pay attention to what | say and do what | ask.

Some of the eager gifted students believe that they would do good work with the help of their
leadership status in the future. They want to help others who were in need. Some statements were shown
below:

S9: | do, because | want to make this country a better place.

S12: I"d like to. There are some good things that | can do.
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S62: | want because | want to be a source of hope for people who are in difficult situation.
S67: | want to be a leader to save people from bad people and situations.

Leadership training in schools

While the majority of the students stated that leadership training should be in schools, there
were some students who didn't agree with this opinion. Some students had no idea regarding leadership
training. The students who supported leadership training in schools claimed that leadership could be
noticed and developed by training and instruction. Some views are below:

S21: There should be. There are a lot of people with leadership skills around me. However, they
might not be realized. Individuals with leadership skills might want to be a leader after some training.

S27: Yes. Some students might not have opportunities. During training, their leadership skills
can be discovered. Schools can equip these students through leadership training.

S29: | agree with the idea of leadership training in schools because people with leadership
potential can develop their skills. Presidents have some traits, such as being patient. However, it's hard
to be a leader for someone who does not take any responsibility. It is more appropriate to have it in
primary schools because students can continue their future education being aware of where to go. The
earlier age they learn, the more knowledge they have.

S43: 1 think, it is a requirement to improve leadership abilities. This education helps people to
notice those skills. However, this instruction should not be given to everybody, but to the ones who are
particularly chosen because of his or her skills. Teachers can recognize students with these traits and
provide them with this training. However, for others, it would not have any positive effect.

Some gifted students supporting leadership training in schools claimed that leadership training
should be elective and based on students’ choice. They agreed that the leadership education was not
proper for all students. Some students’ statements are presented below:

S17: 1t should be given to students who want it, not to the ones who do not. Students who want
it but do not have necessary skills should understand these traits.

S18: It can be an elective without any exam. Otherwise, it would be suffering. Students who are
interested in should receive this training and learn what to be done. It should be given only to students
who are interested.

S38: It should be given not to everybody, but to selected students. There can be a practical exam.
In the beginning teachers, then students can choose students based on their achievement of given tasks.

S46: It can be offered as an elective course. Classes could be for just ten students with a new
education system. It can be at the first level and second level. Education should be given according to
skill levels, and this system should not be changed every year.

Most of the students who were against leadership training in schools believed that leadership
was an inborn trait and cannot be developed with practice. So, leadership training is not useful for
students. Accordingly, some statements below were given:

S60: Leadership training should not be provided in schools. Leadership is a genetic trait; it is
inborn. For example, there were good and bad leaders in Ottoman Empire. They used to be trained all
the time. However, the ones with leadership qualifications became good leaders, and the others couldn't.

S54: It is something that cannot be gained with education. Leadership should change based on
circumstances. Giving training just makes people confused. The ones who observe can already do it. The
ones who can analyze the situations are already leaders.

S55: There is no need for leadership training. Some people like directing, some like being
directed. Training can not change this.

S25: Leadership instruction should not be given in schools. If you are to be a leader, it should
be in your character. There is not any separate education for it; it should come out itself.

Eagerness to participate in leadership training

During focus group meetings, the participants were asked if they would take part in leadership
training when they had an opportunity and why. The most of the gifted learners would like to join into
leadership training while some of them wouldn’t. A few students did not declare any clear opinion in
attending leadership training. When the reasons for those students who wanted to the join leadership
training are analyzed, gifted students would like to learn if they had leadership skills or potentiality and
considered leadership as useful for their future life. Here are some examples of learning their skills were
given;

S43: Yes | would like to participate because leadership training can help me to discover the
leader inside me.

S27: Yep because I could get leadership skills that I don’t have.
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S29: Yes | would like because | want to know if | have leadership skills that are not displayed
clearly.

S3: Yes, | may not be able to understand whether or not | have leadership skills. | can see what
I could become and what qualities | have.

Furthermore, some of the gifted learners declared that they wanted to join leadership education
because it could be beneficial for them in the future. They saw the leadership training as a useful tool for
their life. Following are some examples:

S7: My kindergarten teacher once told me that | would become a great leader. | can be a leader
when needed. Leadership skills might be needed at some stage of my life in the future

S12: We may not be a great leader, but we can be a leader in what we do. That’s why we should
get leadership training.

S15: One should get proper training to become a good leader. One should overcome ignorance
to become a good leader. I may or may not become a leader, but | would like to participate leadership
training.

On the other hand, those learners who didn't want to take part in leadership training said that
they wouldn’t like to become a leader. They just didn’t want to be a leader so they considered leadership
training as unnecessary for themselves. Following are some of the examples of the opinions of those
learners;

S13: No, because I don’t want to become a leader. I have no reason.

S16: I don’t want. I have no interest in becoming a leader. It sounds boring. I feel overwhelmed
with responsibility

S25: I don’t. I have no intention of becoming a leader. There is no reason for me to get leadership
training.

S41: I wouldn’t. I wouldn’t like to be a leader.

Methods of developing leadership at schools

Gifted students in focus group were asked to list ways of developing leadership, and the
statements were categorized according to themes. The most common theme of methods that students
offered was group and teamwork activities to build leadership skills. Besides teamwork, they mainly
provided giving responsibility, lecturing. There are some statements about teamwork activities below:

S59: Teamwork and taking turns in leadership can help to develop leadership skills.

$18: Group works during classes.

S37: Role play and teamwork can help future leaders to develop their skills

Another method was to give responsibility. They thought that students could develop leadership
skills through taking responsibilities.

S56: It can be done by taking responsibility. | can be done by being a class prefect

S45: Learners with leadership skills can be identified and can be given duties such as the class
prefect. Therefore they can develop leadership skills.

S39: Children with leadership potential can be given responsibilities so that they can develop
leadership skills.

S19: The most essential quality of a leader is courage. We have a free period on Fridays.
Learners can be selected to present lessons, and practical applications can be organized to promote
courage.

Furthermore, gifted students suggested that special classes would be organized or teachers
would give a lecture about the leadership. Following are some of the examples of the opinions of those
learners;

S63: Short lessons can be held. If we can’t manage teamwork with a teammate that we don’t
like we can learn to cooperate through time.

S41: 1t can be an elective subject. Those who aspire to be leaders can select that class.

S31: Specific teachers can take responsibility. The first, the teachers should be trained then
teachers can teach leadership skills. If they aren’t educated, they may mislead the students.

S21: There may be classes about leadership. We occasionally solve tests. Instead of addressing
those tests, students can make a presentation about some topics in the class. The teacher can guide the
learner.

S25: There may be classes about leadership. We occasionally solve tests for the exams. Instead
of solving those tests, learners can make a presentation about specific topics in class. The teacher can
guide the learner.

S31: Specific teachers can be given duties. The first teacher should be trained then teachers can
instill leadership skills. If they aren’t experienced, they may mislead the learners.
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Apart from those suggestions, gifted students suggested methods such as role play, games, the
introduction of outstanding leaders, clubs, projects, becoming the class head. Also, they offered to
integrate leadership training to the curriculum and promote equality in classes to develop leadership
skills.

Discussion

This research aimed to reveal middle school gifted students’ views about leadership and
leadership training by focus group interview. Many of gifted students in the focus groups indicated that
they did not want to be leaders in the future but also some gifted students did. This result is an unexpected
that majority of the students wouldn’t like to be a leader. Maryland Report (1974) which gave the first
official definition of the giftedness defined leadership skill as one of the six areas of giftedness
(Matthews, 2004). Also, leadership is accepted as a characteristic of giftedness in Turkey (Ministry of
National Education, 2015). This result speculated that having a potential or skill doesn’t mean being
willing to improve that characteristic or the skill. It is important to take a look at their reasons to
understand the unwillingness of these students. The research showed that because of lack of self-
confidence some students didn’t want to become leaders. Consistently, some analysis demonstrated that
social self-esteem of gifted students was lower than their academic self-esteem (Callahan, Cornell &
Lloyd, 1990; Hoge & Renzulli, 1993; Lea-Wood & Clunies-Ross, 1995). Low social self-confidence in
gifted students might lead to an unwillingness for leadership which is also a social skill. In addition, self-
confidence decreases in puberty but increases in the late adolescence (Marsh, 1989; McCarthy & Hoge,
1982). Gifted students in the study were at puberty stage. So, this stage may also affect this result.
Moreover, the gifted students wouldn't like to become leaders in the study because of the responsibility
of the leadership. On the other hand, the students who were eager to become a leader stated that because
they would prefer to take responsibility and love taking responsibility, they wanted to become leaders in
the future. The common point of these opposite views was that they already knew that taking
responsibility is a necessity for leadership. Also, participants offered taking responsibility as a way of
developing leadership skills. Taking responsibility is one of the critical components of leadership.
Having this kind of contradictory thoughts in the research may result from characteristics developmental
age in which students were. Adolescents are in search of a personal identity, through an intense
exploration of individual values, beliefs, and aims. In this period, adolescents may not be sure of their
characteristics and may have uneasy feelings about themselves (Aydin, 2005). On the other side, gifted
students who wanted to be leaders in the future believed that they had leadership skills.

Another result of the research showed that the majority of the gifted students felt that there
should be leadership training in the schools. Students thought that the leadership could be identified and
improved by training. As mentioned in the introduction section, many researchers in the field agree that
leadership is a developmental skill and can be enhanced by training in gifted students. Kim et al. (2005)
indicated that leadership did not improve in gifted students through ages and emphasized the importance
of leadership training. Some of the students mentioned that leadership comes from birth and does not
change by training, so leadership training is not necessary. Similarly, Sacks (2009) indicated that some
students believed that leadership could be learned and some thought that it is inborn in his qualitative
study with 42 primary and middle school students. Vidergor and Sisk (2013) cited that the idea of
everybody can be a leader is an incorrect belief, but leadership potential can be improved with the
appropriate training and guidance (Birk, 2010; Smith, 2010). Students who wanted to participate in
leadership training stated that they wanted training to discover their leadership potential and skills. This
result might show that gifted students were aware of the importance of leadership training. The majority
of the students in the research stated that they want to participate in leadership training whereas some
would not like to join. In the study students who were not eager to become a leader wouldn't prefer to
attend to leadership training. It is expected that someone who does not want to become a leader does not
want to participate in leadership training.

As far as students’ suggestions about leadership training are concerned, their offers were similar
to the literature in the field. The majority of the students offered group or teamwork activities for
leadership training. Another way which students supported to improve leadership was giving
responsibility and task. Also, they said special courses or teachers’ lectures were relevant for leadership
training. Besides these suggestions, role-playing and games, introducing outstanding leaders, club
activities, projects, class presidency, curriculum chapters in the courses and the idea of equality were in
the list that gifted student made for leadership development. Researchers claimed that leadership could
be improved by active learning approach which includes public speaking, writing, discussions, problem-
solving, activity organizations, conflict resolution, and teamwork (Rosebrough & Leverett, 2011; Rosch
& Meixner, 2011; Sacks, 2009; Sternberg, 2005; Zimmerman, 2006). Karnes and Stephens (1999)
suggested that instead of a separate curriculum, students can develop leadership knowledge and skills
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with extra activities to the existing curriculum. Similarly, Rosebrough and Leverett (2011) pointed that
students can develop leadership skills better when instruction in the classroom is inspiring rather than
knowledge-based.

As a result, most of the gifted students didn’t want to become a leader because of some reasons,
on the other hand, there were more students were thought to be a leader in the future. Gifted students
supported the leadership training to some extent and provided some ideas how to develop leadership
skills in schools. The results of the study have some educational implications. Firstly, leadership training
is a necessity for gifted students. Students who had low self-confidence and thought that leadership skills
could not improve by training verifies the importance of providing leadership opportunities including
leadership training for gifted students. Also, developing students’ leadership skills contribute to
improving self-esteem (Ornstein, Levine, Gutek, & Vocke, 2011). Besides academic subjects, social
skills like leadership or self- esteem skills should be taken into consideration in gifted programs.
Longitudinal research has shown that gifted students have not always accomplished becoming leaders in
adulthood (Lee & Olszewski-Kubilius, 2011). That’s why; the results of this research can guide
administrators and researchers in developing leadership training programs for gifted students. In
addition, students’ suggestions may be helpful for administrators and educators in understanding what
kind of leadership opportunities students wanted. Students’ views may also enlighten teachers about
leadership training in the classrooms because teachers may have difficulties to develop their leadership
competencies in their classes (Mullarkey et al. 2005).

Limitations and Recommendations

Although this research may help to open new windows about leadership training for gifted
students, it has some limitations. An explicit limitation of this study was the limited numbers of the
sample size. Also, the results of the current study have to be taken with caution because of the
convenience sampling of the participants in Turkey. So, further research in Turkey and different countries
should use random sampling to see cultural differences. Also, in the focus interview groups, only 6-8
grade gifted students were included. Future research should take a wider range of classes. Another
limitation of the inability to the generalizability of findings was that gifted students in the study had
attended a particular educational setting for gifted students. So, other gifted students who do not have
any special support should be involved in the sample. Quantitative methods, observation, and
longitudinal follow-up should be included to support the qualitative evaluations in further studies.
Leadership is a multifaceted ability (Lee & Olszewski-Kubilius, 2011). That’s why; future research
should draw the attention to different dimensions of leadership development in gifted students.
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