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Abstract: Based on the utmost importance of respecting cultural
differences to foster learning among immigrant students from
diverse cultures and grounded in Social Psychology Theory, this
study investigates the impact of cultural pluralism and social
connectedness on immigrant students’ achievement through social
wellbeing. Moreover, the contingent impact of perceived
discrimination in decreasing the positive influence of students’
social wellbeing has been assessed. This study advances the body of
literature regarding cultural diversity as well as the importance of
cultural pluralism and social connectedness in promoting social
wellbeing to enhance the achievements of immigrant students.
Applying a time-lagged survey methodology, data were collected
from the 323 immigrant students from the universities located at
Kalimantan Island of Indonesia. Data were analyzed using
SmartPLS software. The results revealed the positive impact of
cultural pluralism and social connectedness on immigrant students’
social wellbeing leading to high achievements. Results also showed
that the positive influence of immigrant students’ social wellbeing
on their achievements decreases in the presence of perceived
discrimination as a moderator.
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At higher education institutions, immigrant students have to prove themselves in various
platforms and acquire key competencies in multiple areas (Smith et al., 2020; Dalle & Ariffin,
2018). For instance, they achieve academic success and develop core competencies in their field
of study (Sun et al., 2021). Moreover, they have to face migration-specific challenges
particularly linked with steering among two or more cultures and dealing with discrimination
(Motti-Stefanidi, 2018). In addition to that, the role of educational institutions in handling
cultural diversity is of immense importance (Makrooni & Ropo, 2021). A successful approach
in dealing with cultural diversity and facilitating students to excel in various fields regardless
of their country of origin creates a climate of cultural pluralism (Dengechi et al., 2021; Dalle,
Hairudinor, et al., 2020).Moreover, an environment of cultural pluralism captures a climate
where cultural group differences are respected by providing adequate opportunities for learning
to students with different cultural backgrounds (Schachner et al., 2019). Although, the
importance of cultural pluralism climate in developing and enhancing immigrant students’
psychological adjustments and reducing depression and anxiety has been well explored (Celeste
et al., 2019; Schachner et al., 2019; Sun et al., 2021; Wasike, 2017). However, researchers have
identified knowledge gaps and highlighted the importance of studying cultural pluralism's direct
and indirect impacts on student achievement by identifying the underlying mechanisms in
different contexts and cultures (Oczlon et al., 2021; Smith et al., 2020; Dalle et al., 2021).
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Hence, to bridge this gap, the current study investigates the impact of cultural pluralism on
immigrant student achievement utilizing social wellbeing as a mediator.

In addition, social connectedness depicts the internal sense of belongingness and is
conceptualized as an individuals’ understanding/perception of being in close association with
the social world (Lee & Robbins, 1995). This close relationship with the social world may
include friends, family, peers, society, and community (Liu, 2019; Dalle, Siyoto, et al., 2020).
Research shows the impact of social connectedness in reducing stress and anxiety among
individuals belonging to different ethnic backgrounds (Bender et al., 2019) by promoting a
sense of social integration (Sun et al., 2021). However, to the best of the authors' knowledge,
the impact of social connectedness on students’ achievement through an underlying mechanism
of wellbeing has received less attention from recent scholars.

The literature shows that wellbeing comprises various factors, i.e., emotional
fulfillment, complying with ones’ commitments, satisfaction with work, and life (Diener &
Scollon, 2003). The social wellbeing linked with students’ quality of life, performance, and
satisfaction with the educational institution based on the host country culture and social support
has been considered in recent research (Dengechi et al., 2021). Prior studies demonstrate
various life events, including relocation and migration, as predictors of wellbeing (Luhmann et
al., 2012). The current study is incremental by examining the impact of cultural pluralism and
social connectedness on immigrant students’ social wellbeing and their resultant achievements.

Furthermore, despite these positive factors that promote harmony and connectedness
among immigrant students, some factors negatively impact student achievement (Filippello et
al., 2020; Li, 2020; Oczlon et al., 2021). Perceived discrimination between immigrants and
nonimmigrant students based on diverse cultural backgrounds is among those negative factors
(Sun et al., 2021). Research shows that diversity of culture increases perceptions of
discrimination among immigrant students (Brenick et al., 2018). The literature also reveals the
negative impact of perceived discrimination on students’ performance, satisfaction, and
achievement (Banks, 2015; Oczlon et al., 2021). However, the literature lacks evidence
regarding the contingent effect of perceived discrimination to observe the decreasing impact of
wellbeing on students’ sense of achievement. Therefore, this research studied the moderating
role of perceived discrimination.

The current study is established on social psychological theory, demonstrating the
impact of individuals’ perceptions and social relationships on their wellbeing and achievements.
In addition, the authors attempt to advances social psychology theory by integrating the positive
and negative constructs, i.e., cultural pluralism, social connectedness, wellbeing, achievement,
and perceived discrimination, in a single comprehensive framework in a cultural diversity
context. Moreover, the current study is conducted in the Indonesian context, where immigrants
are distributed all over the country (Hutabarat, 2020). Also, based on the limited studies
available regarding the impact of various cultural factors on immigrant students’ outcomes
(Wahid et al., 2020), it is appropriate to examine cultural factors that impact immigrant students’
wellbeing and achievement in Indonesian educational institutions. Hence, established in the
social psychological theory, the current study

e Do cultural pluralism, social connectedness, and social wellbeing impact immigrant
students’ achievement?

e Does immigrant students’ social wellbeing mediate the association of cultural pluralism
and social connectedness with their achievement?

e Does perceived discrimination moderate the association of immigrant students’ social
wellbeing with their achievement?
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Theoretical Foundation and Literature Review
Cultural Pluralism, Social Connectedness, Social Wellbeing, and Achievement

Cultural pluralism has been considered a broader approach, covering student-student
and student-teacher interactions in educational institutions’ contexts (Papadopoulou et al.,
2020). The cultural pluralism approach emerged from a multicultural perspective to promote
and acknowledge intercultural differences, considering diversity a valuable resource (Banks,
2015). Research also reveals the importance of the “equality and inclusion” approach, which
focuses on reducing the differences among ethnic groups and promoting intergroup contacts
(Hysa, 2020; Schachner et al., 2016). Scholars also linked both approaches with various student
outcomes (Schachner et al., 2019; Yamamori, 2019).

Moreover, in a study related to immigrant students’ context, Oczlon et al. (2021) reveal
the importance of cultural pluralism in enhancing students’ academic achievements. Besides,
students’ social wellbeing has been conceptualized as satisfaction with self, school experience,
and relationships based on a sustainable positive attitude and mood (Binfet, 2017). Despite the
immense importance of cultural pluralism climate in predicting positive student outcomes
(Oczlon et al., 2021; Schachner et al., 2016; Smith et al., 2020), research lacks evidence
regarding the association of cultural pluralism with immigrant students’ social wellbeing.
Therefore, to address the literature gap and established in social psychological theory, it can be
stated that cultural pluralism plays a positive role in addressing cultural diversity and creating
a productive learning environment. Hence it is hypothesized that;

H1a: There is a positive association between cultural pluralism and immigrant students’
achievement.

H2a: There is a positive association between cultural pluralism and immigrant students’
social wellbeing.

Previously in immigrant students’ context, achievement has been studied as an outcome
of cultural pluralism, motivation, psychological adoption, etc. (Kim et al., 2020; Oczlon et al.,
2021; Oweis, 2018; Schotte et al., 2018). Besides, social connectedness has been studied in the
context of the host community, the ethnic community, or both (Cojuharenco et al., 2016; Stone
& Logan, 2018; Sun et al., 2021). Ethnic social connectedness involves achieving a sense of
social belongingness and integration, whereas intercultural social connectedness involves
protecting international/immigrant students against discrimination or negative outcomes (Wei
etal., 2015). Likewise, the literature also depicts the importance of social connection in deriving
positive outcomes like satisfaction and motivation to learn among immigrant students (Chen et
al., 2021; Luczak & Kalbag, 2018). The current study is rooted in social psychological theory
and posit the following hypotheses;

H1b: There is a positive association between social connectedness and immigrant students’
achievement.

H2b: There is a positive association between social connectedness and immigrant students’
social wellbeing.

Social Wellbeing and Achievement

Social wellbeing has been defined as “the evaluation we make of circumstances and
functioning within society” (Keyes, 1998, p. 127). It has been linked with a feeling of
attachment and relevance in the social world (Keyes, 2006). Research shows the importance of
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students’ wellbeing in enhancing trust and commitment with the studies (Lopez et al., 2017). It
has been studied previously as an antecedent of students' success and satisfaction (Samad et al.,
2019). Moreover, social wellbeing has been considered a more accurate measure of students’
academic success based on its features to determine the students' perceptions about the social
health of the school (Dengechi et al., 2021). Students’ achievement encompasses their academic
grades, teachers’ positive evaluation, and promotions to the next grades (Li, 2020). Based on
the above literature and social psychological theory following hypothesis has been proposed;

H3: There is a positive association between social wellbeing and immigrant students’
achievement.

Social Wellbeing as a Mediator

Students’ academic success has been reported as dependent upon the positive classroom
climate (Wang et al., 2020). Scholars have linked cultural pluralism with immigrant students'
academic achievement (Celeste et al., 2019; Sawatsuk et al., 2018; Schachner et al., 2019).
Despite these studies, which proved the positive impact of cultural pluralism on students’
academic achievements, the underlying mechanisms between the two constructs have been
scarcely explored (Oczlon et al., 2021). Previously, school belongingness and students’ self-
esteem have been studied as mediators between cultural pluralism and achievement (Oczlon et
al., 2021; Schachner et al., 2019). In comparison, the mediating role of students’ social
wellbeing was considered in the current study. Literature shows the impact of various life events
on an individuals’ wellbeing (Luhmann et al., 2012). Specifically considering the college and
university students, their social wellbeing depends on the level of adjustment (Aliyyah et al.,
2020; Locks et al., 2008). Moreover, wellbeing has been reported as an important predictor of
students’ performance, satisfaction with studies and educational institutions, enhanced learning,
and goal accomplishments (Binfet, 2017; Nedal & Alcoriza, 2018; Wang et al., 2020).

Grounded in the literature and theory of social psychology, two approaches are
considered to deal with the cultural diversity of immigrant students (Hysa, 2020; Wu & Ida,
2018). The first one deals with reducing the negative impacts of cultural diversity, whereas the
other focuses on enhancing the positive outcomes (Hachfeld et al., 2011). The focus of the
current study is examining the positive outcomes of this diversity based on the cultural
pluralism and social connectedness leading to students’ achievement via an underlying
mechanism of social wellbeing. Hence, the following hypotheses are proposed;

H4a: Immigrant students’ social wellbeing mediates the association between cultural
pluralism and achievement.

H4b: Immigrant students’ social wellbeing mediates the association between social
connectedness and achievement.

Perceived Discrimination as a Moderator

Perceived discrimination represents the immigrant students’ perception of prejudicial or
unjust treatment based on the difference in country of origin and belongingness to a different
culture (Wei et al., 2015). Students’ social wellbeing represents students’ positive attitude and
satisfaction with the academic activities and positive experiences at school (Newton et al.,
2021). The literature demonstrates the positive association of wellbeing with students’ academic
success (Samad et al., 2019). Moreover, research shows the negative impact of perceived
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discrimination on students life satisfaction (Benita, 2021), achievement (Guerra et al., 2019),
and mental health (Sun et al., 2021; Wei et al., 2015). Furthermore, (Wei et al., 2015) previously
examined the moderating role of perceived discrimination in between the association of
students' mental health and achievement. In contrast, its role between wellbeing and
achievement has not been explored earlier. This research advances by bridging this gap. Hence,
it has been hypothesized that;

Hl1b: Perceived discrimination moderates the association of immigrant students’ social
wellbeing with their achievement such that the association is stronger in the case of
a low level of perceived discrimination.

Theoretical Framework of the Study

The theoretical framework of the current study is developed based on social
psychological theory. The theory advocates that individuals’ perceptions and social
relationships impact their wellbeing and achievements. Hence in the current study context, it is
asserted that the practices of cultural pluralism and social connectedness together enhance the
immigrant students’ wellbeing, further leading to their enhanced achievements. Besides, the
authors attempt to advances social psychology theory by integrating the positive and negative
constructs, i.e., cultural pluralism, social connectedness, wellbeing, achievement, and perceived
discrimination, in a single comprehensive framework in a cultural diversity context. Moreover,
figure 1 presents the theoretical framework of the study.

Figure 1
Theoretical Framework of the Study
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Research Design
Participants and Context of the Study

To examine the direct and indirect impact of cultural pluralism and social connectedness
on immigrant students’ achievement via social wellbeing as a mediator, the current study was
conducted among the immigrant students studying at different universities at Kalimantan Island
of Indonesia. According to 2019 statistics, there were approximately 353,140 immigrants in
Indonesia (Hutabarat, 2020), and research shows that immigrant students are widely distributed
among the whole country (Karyanta, 2021). Two criteria were considered for the inclusion of
respondents in this study: either immigrant students were born in a country other than Indonesia,
or both parents were born in a country other than Indonesia (second generation).

Data Collection Procedures

Using a time-lagged quantitative survey approach, primary data were gathered from
immigrant students studying at different higher education institutions and universities at
Kalimantan Island of Indonesia. In the first stage, the institutions and universities in Kalimantan
Island were identified. The universities' research ethics boards and management were then
contacted to get information about the number of immigrant students in each college and
university. In total, the authors approached sixteen institutions and eight universities. They were
requested to permit researchers to contact the students belonging to different nationalities. In
the second stage, after getting permission to contact and collect data from immigrant students,
researchers approached students and ensured the anonymity of the information. In total, 480
students agreed to participate in the survey. As the survey language was English, the study used
adopted scales in the original form to avoid translation and back translation issues, which helped
avoid response and common method biases.

The data collection procedure started on January 3, 2021. In Time 1 survey, a
questionnaire comprised of two parts, i.e., one related to the demographic characteristics of the
students, and the second part comprised items related to the three study constructs, i.e., cultural
pluralism, social connectedness, and social well-being handed over to the students. This process
continued for six weeks. The authors received 410 usable responses in Time 1 survey. After six
weeks of the Time 1 survey, students were contacted again on April 1, 2021, and were requested
to participate in the Time 2 survey consisting of items related to perceived discrimination and
students' achievements. In Time 2 survey, authors received 323 usable responses representing
the 67.29% final response rate.

Students reported 43 different countries where either they or one of their parents were
born. Our sample consisted of 323 students with an immigrant background. 61.7% of the
respondents were male, and 38.3% were females. The age of the respondents varied from 16-
26 years (Mean = 21.2 years, SD = 1.02). 33.8% of respondents were studying at higher
education institutions, and 66.2% were studying at universities. 22.9% were studying at an
undergraduate level, 26.2% at the graduate level, and 37.4% were studying at postgraduate
levels.
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Measures of the Study

Students’ social wellbeing was measured with 7-items adapted from the social wellbeing
scale that Manuela and Sibley (2015) developed. Social connectedness was measured with an
8-item scale adapted from Lee and Robbins (1995). Cultural pluralism was measured with 3-
items adapted from Schachner et al. (2016). All these constructs were measured as “1= strongly
disagree to 5 = strongly agree.” Perceived discrimination was measured with 3-items adapted
from Brenick et al. (2018). Perceived discrimination was measured as “l1= never to 5 = very
often”. Finally, the process that Oczlon et al. (2021) used was followed to measure the students'
achievement. Students were requested to report their most recent grades for three subjects
(depending upon the specialization of the students), which were averaged across the three
subjects and used as indicators of achievement. Responses were recorded as “1= lowest grade
and 5= best grade.”

Data Analysis and Results
Measurement Model

Table 1
Factor Loadings, Reliability, and Validity

Constructs/indicators Factor Loadings AVE CR CA

1 2 3 4 5

Cultural Pluralism 0.590 0.811 0.792
CP1 0.714

CP2 0.816

CP3 0.770

Social Connectedness 0.574 0915 0.856
SC1 0.779

SC2 0.752

SC3 0.771

SC4 0.724

SC5 0.807

SC6 0.730

SC7 0.733

SC8 0.762

Social Wellbeing 0.567 0.901 0.842
WB1 0.726

WB2 0.805

WB3 0.728

WB4 0.720

WB5 0.734

WB6 0.828

WB7 0.723

Achievement 0.559 0.792 0.778
ACH1 0.754

ACH?2 0.726

ACH3 0.763

Perceived Discrimination 0.673 0.860 0.816
PD1 0.781

PD2 0.826

PD3 0.852

Note: CR = composite reliability, and AVE = average variance extracted.
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SmartPLS3 software was used for analysis purposes. Results revealed that respondents’
gender had a significant impact on their achievement. Therefore, gender was controlled in
further analyses. Cronbach’s o (CA) and composite reliability (CR) were calculated to assess
the reliability of measures (Henseler et al., 2009; Mansoor & Noor, 2019). Table 1 shows the
values of CA (above 0.70) and CR. For all other indicator variables, factor loadings were greater
than 0.70, and the average variance extracted (AVE) of latent variables was above 0.50 for all
study constructs; hence, convergent validity was established (Mansoor, 2021b; Sueca et al.,
2021).

Researchers reported the Heterotrait-Monotrait (HTMT) ratio as the most appropriate
measure of discriminate validity (Henseler et al., 2015; Noor et al., 2021). The HTMT ratio was
then the cut-off value, i.e., 0.9 for the entire model (see Table 2).

Table 2
Heterotrait-Monotrait Ratio
Constructs Mean STD. 1 2 3 4 5
Cultural Pluralism 4.12 0.80 0.768
Social Connectedness 3.96 0.89 0413 0.757
Social Wellbeing 3.92 0.91 0.521 0.534 0.752
Achievement 4.09 0.83 0.517 0.407 0471 0.747
Perceived Discrimination 3.87 1.01 0423 0419 0.327 0.379 0.820
Note: The square roots of AVEs of the constructs are shown in bold in diagonal.
Figure 2
Full Measurement Model
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Structural Model and Hypothesized Paths

The bootstrapping technique was performed to assess the structural paths, and 500 sub-
samples were used to test the hypothesized links (Mansoor, 2021a). B-coefficient, t-value, and
p-value were recorded to confirm the hypothesized relationships. Simultaneously, the
Coefficient of Determination (R?) depicted a 61.3% change in the achievement due to all direct
variables and mediating variables. R? values reflect good model fitness. Moreover, Table 3
shows the results of the direct as well as an indirect hypothesis. Results reveal a positive and
significant association of CP (f = .214*** t =4.262), SC (§ = .219*** t =4.345), and WB (J
=.227%*% t =4.807) with students’ achievement. Similarly, results also showed a positive and
significant association of CP (f = .259*** ¢ =5.659) and SC (f = .267*** t =5.737)) with
WB. Therefore, the results supported hypotheses H1 a, b, H2 a, b, and H3 of the current study.
The significance levels are shown in Figure 4.

The mediation hypotheses H4 a and b were also supported. An indirect and positive
effect of CP (f =.201** t =4.087) and SC (f = .238*** t =5.124) with ACH in the presence
of WB as mediator was proved true. In addition, the predictor indicator approach in SmartPLS3
was used to calculate interaction terms between PD and WB to examine its effect on students’
ACH. The results indicated in Table 3 shows a significant and negative effect of interaction
terms, PD*WB, on ACH ((8 =-0.196*%* ¢t =3.871). The R? for students’ achievement with the
moderating effect of PD decreased to R?> = 0.395 from R?> = 0.613. The R? change suggested
that the inclusion of an interaction term decreased the explanatory power of achievement among
students by 21.8%. Moreover, results are explained through plotted moderation graphs.

Figure 3
Interaction Plots for the Moderating Effect of PD*WB
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Figure 3 shows that the line labeled for a higher level of PD has a steeper gradient than
the lower level of PD, negatively impacting the association of WB with ACH. This gradient
means that the more the level of perceived discrimination, the less is the sense of achievement
among the immigrant students. Thus, hypothesis 5 was supported.
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Table 3
Hypothesis Testing Results
Hypotheses Std. Beta t-Value p-values Findings
Hla CP-> ACH 0.214 4.262 0.001  Supported
Hlb SC -> ACH 0.219 4.345 0.000  Supported
H2a CP-> WB 0.259 5.659 0.000  Supported
H2b SC-> WB 0.267 5.737 0.000  Supported
H3 WB->ACH 0.227 4.807 0.000  Supported
H4a CP-> WB->ACH 0.201 4.087 0.003  Supported
H4b SC > WB->ACH 0.238 5.124 0.000  Supported
H5 PD* WB>ACH 0.196 3.871 0.005  Supported

Where: CP= Cultural Pluralism; SC= Social Connectedness; WB= Social Wellbeing;
ACH=Achievement;, PD= Perceived Discrimination

Figure 4
Full Structural Model
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Discussion

The main aim of this study was to evaluate immigrant students’ wellbeing and academic
achievement based on their perception of cultural pluralism and social connectedness. Also, the
negative moderating impact of perceived discrimination arising based on cultural diversity
among immigrant students on their achievement was assessed. Moreover, the current study
advances social psychology theory by integrating cultural pluralism, social connectedness,
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wellbeing, achievement (as positive factors), and perceived discrimination (as a negative factor)
in a single comprehensive framework in a cultural diversity context.

The results showed a positive and significant impact of cultural pluralism on students’
achievements. These results align with the Oczlon et al. (2021), representing the importance of
providing students with a sense of belongingness to the host country and educational institutions
to concentrate on their studies without any tension and feelings of disrespect. Likewise, social
connectedness was found to impact student achievement positively and significantly. These
results advance the findings of Chen et al. (2021) that providing immigrant students a feeling
of connectedness motivates them and satisfies them with the learning process by adding the
positive impact of social connectedness on students’ achievement.

Although social well-being is a socio-affective variable embedded in the students’
benefit context (Zhang et al., 2021), it has been less explored in immigrant students’ cultural
diversity and achievement context. Therefore, adding to the body of knowledge, the current
study’s findings reflect the importance of social wellbeing in transmitting the positive impact
of cultural pluralism and social connectedness in immigrant students’ achievements. Previously,
wellbeing has been particularly linked with cultural adjustments and student and goal
accomplishments. At the same time, the current study suggests its importance in communicating
the socially connected school environment and a climate of cultural respect in achieving high
grades among immigrant students.

Finally, the current study advances the existing literature regarding the negative
consequences of perceived discrimination in diverse cultural contexts by examining its
interactive effect on social wellbeing. The results show that perceived discrimination not only
negatively impacts student academic achievement (Guerra et al., 2019; Sadeghi et al., 2018)
but also reduces the positive impact of social wellbeing on immigrant students’ academic
achievements. Therefore, previous studies have linked poor school and psychological
adjustments (Hood, Bradley, & Ferguson, 2017). This finding further shows that discrimination
destroys students’ intellectual capacity to compete with fellow students and perform their best.
It also shows that even if students are satisfied with their abilities and have a positive attitude
towards studies when they perceive being discriminated based on their belongingness with
different cultures, their ability to perform decreases, and they achieve less.

Practical Implications

The current study offers valuable insights for policymakers and practitioners in
developing and developed nations.

e First, the current study revealed the positive impact of cultural pluralism on immigrant
students’ social wellbeing and achievements. It shows that while dealing with students
from diverse backgrounds, institutions/universities representatives, especially teachers,
should ensure that every student receives the same attention to make them feel part of
the whole system.

e Second, the positive impact of social connectedness on students’ wellbeing and
achievement reflects the importance of creating an environment of helpfulness and
sharing each other’s success. Also, students should be encouraged to study in groups,
share their expertise with other students, and frequently communicate with their fellows
to create a socially harmonious environment where no one feels isolated.

e Moreover, institutional authorities should organize frequent educational activities in the
form of seminars and healthy competition to bring students closer and frequently
communicate to feel like a part of a collective system.
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e Third, students’ wellbeing as an underlying mechanism reveals that cultural pluralism
and social connectedness directly impact the students’ achievement and involve certain
underlying mechanisms that facilitate transferring them into students’ achievement.
Hence, student satisfaction with the institution/university environment, teachers’
attitudes, and facilities are equally important, along with providing them with a
favorable climate to excel in their academic carrier.

e Finally, the moderating impact of perceived discrimination shows that it not only
negatively impacts students’ achievement but also decreases the positive impact of
students’ wellbeing on their achievement. Therefore, it is of utmost importance to take
such measures that promote a culture of harmony and impartiality. This will help all
students concentrate and remain focused on their educational goals rather than wasting
their time dealing with discriminatory factors.

Limitations and Future Research Directions

The current study has some limitations that future researchers should consider, along
with several theoretical and practical significances. First, the current study considered
immigrants based on their parents’ birth in a country other than Indonesia (currently living and
studying). However, their self-identification was not given much attention. Therefore, the
possibility arises that some students might not consider themselves to be immigrants, which
could be true for second-generation immigrants due to the lack of experience in the migration
process. Hence, there can be predictive differences for the impact of cultural pluralism and
social connectedness for students who self-identify as immigrants and those who do not
participate in the survey, although they have some migration background.

Second, this study did not separately consider cultural and ethnic groups and the impact
of study variables on their achievements. Thus, future studies should carefully select
respondents and consider the ethnic or cultural identity to check the impact of cultural pluralism
on immigrant students’ wellbeing and achievements.

Third, this study relied on self-reported measures to examine the impact of cultural
pluralism and social connectedness on students’ positive outcomes. In the future, more data
sources like school administrators and teachers can be considered to create more generalized
results. As previous research reveals the difference in perception of teachers and students
(Bardach et al., 2019), it can also be informative to check whether it is also true in cultural
pluralism and social connectedness context.

Finally, the current study examined the moderating role of perceived discrimination in
decreasing the impact of wellbeing on students’ achievement. In contrast, future researchers
should examine the contingent impact of students’ attitudes and commitments in between the
association of wellbeing and academic achievements to bring some interesting policy insights.

Conclusion

The environment of cultural pluralism captures a climate where cultural group
differences are respected by providing adequate opportunities for learning to students with
different cultural backgrounds (Schachner et al., 2019). Likewise, social connectedness depicts
the close relationship with the social world, including friends, family, peers, society, and
community (Liu, 2019). Therefore, many scholars reported the importance of investigating
these constructs in immigrant students’ wellbeing and achievement context (Oczlon et al., 2021;
Smith et al., 2020). Hence, considering the importance of dealing with cultural diversity, this
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study examined the impact of cultural pluralism and social connectedness on immigrant
students’ social wellbeing and resultant achievement. This study also investigated the
moderating effect of perceived discrimination in decreasing the effect of the students’ wellbeing
in generating positive outcomes like students’ achievement. The results revealed the positive
impact of cultural pluralism and social connectedness on immigrant students’ social wellbeing
leading to high achievements, thus, demonstrating the importance of respecting the cultural
differences and different ethnic backgrounds and facilitating the students to perform at their
best possible level to achieve the maximum level of success. The results also showed that the
positive influence of immigrant students’ social wellbeing on their achievements decreases in
the presence of perceived discrimination as a moderator. Hence, measures should be taken at
authoritative levels to decrease the discrimination among the local and immigrant students to
make them feel a part of the same community to enhance their achievement levels.
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