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Abstract: The introduction of multicultural education based on local 

cultural values and school-level character building in early childhood 

education is essential so that children can recognize the diversity around 

them, be it ethnic, ethnic, religious, race, or culture. This field research 

of early childhood education teachers in Lampung, Indonesia, sought to 

determine the learning strategies teachers used in implementing 

multicultural education based on local cultural values and character-

building at the level of early childhood education. The study found that 

teachers in early childhood education used contribution, enrichment, 

transformation, and problem-based learning strategies. While these four 

strategies can develop conducive learning conditions that consider 

students' uniqueness, a teacher needs a clear vision and goals to 

facilitate multicultural education. Early childhood education must 

provide knowledge and help develop attitudes and behaviors for all 

students and school members to foster and implement educational 

interactions based on multiethnic and multicultural values in the school 

environment. 
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Multicultural education in Indonesia is still relatively new and has not been implemented 

as in the United States. Indeed, multicultural education only began to be discussed in Indonesia 

after President Suharto New Order regime's ended in 1998. The end of the New Order that had 

imposed "uniformity" led to a recognition of Indonesia's diverse, multicultural heritage. Indonesia 

is one of the largest multicultural countries in the world, with broad socio-cultural and geographical 

aspects. There are more than 17,000 large and small islands in the territory of Indonesia, and a 

population of approximately 270 million people, consisting of 1,300 distinct ethnic groups who use 

nearly 700 local languages and Indonesian. In addition, Indonesians also adhere to various religions 

and beliefs such as Islam, Catholicism, Protestant Christianity, Hinduism, Buddhism, and 

Confucianism (Hoon, 2017; Mazid et al., 2021; Susanto et al., 2020; Wardhani et al., 2018). 

Multicultural education is relevant in the realm of education in Indonesia as a pluralistic 

nation (Egerer et al., 2019; Masuda & Yudhistira, 2020). According to Rachmadtullah et al.. 

(2020), multicultural education can overcome ethnic, religious, linguistic, gender, class, social, and 

racial differences so that the learning process becomes more effective if effective teaching-and-

learning strategies are used. A primary concept in multicultural education is that the cultures of all 
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students are equally valued (Agirdag et al., 2016; Egerer et al., 2019; Mahon, 2017; Ningsih, 2007; 

onbuloglu et al., 2016). 

One area in Indonesia that requires multicultural education is Lampung Province. Located 

on the southern tip of Sumatra Island, Lampung became the destination of immigrants from 

Sumatra Island itself and Java Island. Lampung has a heterogeneous population from various ethnic 

groups, including Semendo (South Sumatra), Bali, Lombok, Java, Minang or Padang, Batak, 

Sundanese, Madurese, Bugis, Banten, Palembang, Acehnese, Makassarese, descendants, and 

foreigners (Chinese, Arab). In this context, multicultural education offers an alternative approach 

through applying learning strategies based on utilizing the diversity that exists, including ethnicity, 

culture, language, religion, social status, and gender (Cherng & Davis, 2019; Gutentag et al., 2018; 

Paul-Binyamin & Haj-Yehia, 2019; Spijkerboer, 2017). The most important thing in multicultural 

education is that an educator must master and teach subjects and instill core values like democracy, 

humanism, and pluralism and an appreciation of inclusive diversity in students (Foner et al., 2019; 

Gezer, 2018; Parkhouse et al., 2019). 

Currently, some children in Lampung mock each other about social status, cultural 

differences, religious differences, and skin color differences. Behaviors like this cannot be left 

alone because they will become engrained as the children grow up, leading to schisms in society. 

One potential solution is to teach respect for diversity using teaching strategies to improve behavior 

and respect for diverse values, norms, and morals. This means implementing multicultural 

education based on local cultural values and character building in early childhood education. 

Multicultural education must be applied in early childhood. If children are not equipped 

with the values of tolerance, what will the future of the Indonesian nation be like? The cultivation 

of values of tolerance, morals, and character is the responsibility of the government and schools 

and parents (Abdullah & Abdullah, 2018; Pacini-Ketchabaw & Bernhard, 2012). Thus, teachers 

and parents must work together to instill tolerance in children. In addition, early childhood is an 

age where children experience considerable psychological and social development, so multicultural 

education at an early age offers great potential to build a harmonious atmosphere in the nation 

(Aslan & Aybek, 2020; Rusli, 2020; Wardle, 2018). The first six years of a person’s life is a “golden 

age” for learning and development, so educational actors must make substantial efforts to instill 

basic values in children early on (Nganga, 2020; Sumadi et al., 2019). 

This study addresses the urgency of multicultural education for early childhood in a 

situation in which differences in culture, religion, race, ethnicity and others might negatively 

impact the interactions of the Indonesian people. In the face of ethnic diversity and the absence of 

tolerance, even slight differences lead to a loss of brotherhood, unity, and life, so destructive 

conflicts can occur. In a study of diverse areas of East Java, Budirahayu and Saud (2021) noted 

that multicultural discourse is necessary to promote harmony, social justice and create an integrated 

environment in society. Thus, this study seeks to provide solutions in the form of teacher learning 

strategies to implement multicultural education based on local cultural values and school-level 

character building in early childhood education. 

 

Multicultural Education based on Local Cultural Values 

 

Paolo Freire was an advocate of dialogic pedagogy, which stressed a learning dialogue 

between teachers and students, nurturing students' critical thinking. One important point of this 

method is that the relationship between students and contact with the surrounding environment 

makes students understand and understand the reality in which they live, which is essentially their 

culture (Myers et al., 2019; Veugelers, 2017; Wilder et al., 2017). Multicultural education should 
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be viewed as a process to strengthen recognizing the cultural diversity that each community and 

culture possesses in the context of dialogic pedagogy. This recognition is critical because the reality 

of existence contains an essential existential need, namely the recognition that every individual or 

a community has a presence (culture), the recognition of which by others is imperative (Ahamer, 

2012; Bozkus, 2019; Nakaya, 2018; Neto, 2021). 

A new, more tolerant paradigm is needed in dealing with cultural pluralism, namely the 

Multicultural Education paradigm. The Multicultural Education paradigm is important because it 

can help students to behave and have a tolerant and inclusive view of the reality of a diverse society 

in terms of culture, ethnicity, race, ethnicity, and religion (Arsal, 2019; Latypova et al., 2021; 

Torres & Tarozzi, 2020). Multicultural education as an alternative education should be developed 

and used as a model of education in Indonesia for the following reasons, First, the reality is that 

Indonesia is a country inhabited by various tribes, nations, ethnic religions, with diverse languages 

and heterogeneous cultures as well as diverse traditions and civilizations. Second, these divisions 

have existed since the beginning of the Indonesian nation. Third, society opposes business-

oriented, commercialization, and capitalist education, which prioritizes certain groups or people. 

Fourth, society does not want violence and arbitrariness in the implementation of everyone's rights. 

Fifth, multicultural education provides resistance to the fanaticism that leads to violence and 

arbitrariness. Sixth, multicultural education provides hope in overcoming various societal turmoil 

that has occurred recently. Seventh, multicultural education has human, social, and spiritual values 

(Ardhian et al., 2020; Rachmadtullah et al., 2020; Syahputra, 2020). 

The diversity of race, ethnicity, ethnicity or religion reflects the unique and complicated 

nature of the country, and the existence of a multicultural society provides added value  

(Rachmadtullah et al., 2020; Satianingsih et al., 2020). Indonesia's multicultural society is based 

on the ideology of multiculturalism that is expressed in the nation’s official motto, Bhinneka 

Tunggal Ika, translated as Unity in Diversity, which underlies the structural features of Indonesian 

society at the national and local levels. The factors causing the emergence of a multicultural society 

are geographical conditions and a polyglot of cultures, religions, and customs. Thousands of islands 

stretch from the West to the East, from Sumatra to Papua. Each island has its distinct mixture of 

ethnicity, religion and race (Fatonah, 2019). 

The concept of multiculturalism emphasizes the importance of seeing the world from 

different cultural reference frames and recognizing and appreciating the richness of cultural 

diversity within the country and in the global community. Multiculturalism emphasizes the need to 

create schools where differences related to race, ethnicity, gender, sexual orientation, limitations, 

and social class are recognized, and all students are seen as valuable for enriching the teaching and 

learning process (Banks & Banks, 2019). 

Banks (2015) argues that multicultural education comprises a set of beliefs and explanations 

that recognize and assess the importance of cultural and ethnic diversity in shaping lifestyles, social 

experiences, personal identities, educational opportunities from individuals, groups and countries. 

He defines multicultural education as an idea, movement, educational reform and educational 

process whose main goal is to change the structure of educational institutions so that students with 

various backgrounds will have equal opportunities to achieve academic achievement in schools 

(Banks, 2009). Dulay (2017) argues a reciprocal relationship exists among self-concept, academic 

achievement, individual identity, ethnicity and culture. 

Multicultural education looks at society more broadly. Based on the basic view that the 

attitude of "indifference" and "non-recognition" is rooted in the inequality of racial structures, the 

multicultural education paradigm includes subjects regarding injustice, poverty, oppression and 
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underdevelopment of minority groups in various fields: social, cultural, economy, education and 

so on. Paradigms like this will encourage the growth of "ethnic studies" to find their place in the 

education curriculum from elementary to tertiary levels. The core objective of the discussion on 

this subject is to achieve empowerment for minority and disadvantaged groups (Banks, 2009). 

The term “multicultural education” can be used at a descriptive and normative level, 

describing educational issues and problems related to multicultural societies. Furthermore, it also 

includes an understanding of the consideration of educational policies and strategies in a 

multicultural society must include subjects such as tolerance, themes of ethnocultural and religious 

differences, the dangers of discrimination, conflict resolution and mediation, human rights, 

democracy and plurality, multiculturalism, universal humanity and other relevant subjects 

 

Character Building 

 

Character building in early childhood is an effort to inculcate commendable behavior in 

children, behavior in worship, behavior as a good citizen, behavior in interacting with other people 

and the environment, and commendable behavior that is beneficial for a successful life (Burroughs, 

2018). Character building is carried out in every environment where children are located. The 

family environment is the first environment that children encounter. Parents have a responsibility 

to instill good attitudes in children. Parents should not hand over the character building of their 

children to a teacher. Parents and teachers are models that children will imitate, both in words and 

actions. Children's character can be instilled through advice, habituation, example, and 

reinforcement (Kress & Elias, 2019; Lottman et al., 2017). 

Character education is education with a direct approach to students to instill moral values 

to prevent prohibited behavior. Character education is closely related to individual psychology. 

With character education, views can be taught about the values of life, for example, honesty, caring, 

responsibility, to faith (Santrock, 2011). The application of character building in early childhood 

can occur in daily activities by teaching independence, discipline, and responsibility to prepare 

children to follow the next level of education and adulthood. Kindergarten starts children on a 

formal path, a goal of which is to prepare students with character. Education is essentially an effort 

to build cognitive, affective and psychomotor intelligence. Therefore, education is continuously 

built and developed to produce a superior generation, excellent in knowledge, faith and practice. 

One effort to improve the quality of human resources is the emergence of the idea of character 

building in the world of education (Mei-Ju et al., 2014). 

The term character building has been around since the 1900s. According to Lickona (2009), 

character-building contains three main elements, namely knowing the good, loving the good 

(desiring the good), and doing the good (doing the good). Character building does not just teach 

children what is right and wrong; more than that, character-building instills good habits 

(habituations) so that students understand, can feel, and want to do good. So, this character-building 

carries the same mission as moral education or moral education. According to Lickona (2009), 

character is related to moral concepts (moral knowing), moral attitudes (moral feeling), and moral 

behavior (moral behavior). Based on these three components, good character is supported by 

knowledge of goodness and the desire to do good deeds. In this regard, he stated, “character 

education is the deliberate effort to help people understand, care about, and act upon core ethical 

values”. 

Character education is education that prioritizes the essence and meaning of morals and 

morals so that it will be able to form good student personalities. In general, the function of this 

education is to shape a student's character so that he becomes a moral person, has a noble character, 
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is tolerant, tough, and behaves well. The function of character education is to develop the basic 

potential in humans so that they become individuals who think well, have a good heart and behave 

well, to build and strengthen the behavior of a multicultural society, and to build and improve the 

nation's civilization that is competitive in international relations. Character education should be 

done from an early age, namely from childhood. This education can be carried out in the family, 

school, and neighborhood environment or various learning media (Berkowitz, 2021). 

 

Method 

 

Research Design 

 

This research was qualitative encompassing field research, using descriptive data in the 

form of written or spoken words from people and observable behavior (Bryman, 2017). The 

research report provides data excerpts from interview scripts and field notes on teacher learning 

strategies in implementing multicultural education based on local cultural values and school-level 

character building in early childhood education. 

 

Participants 

 

The forty participants were childhood education teachers who applied teacher learning 

strategies in implementing multicultural education based on local cultural values and school-level 

character building in early childhood education. The choice of the place for this research was the 

Early Childhood Education school in Lampung Province; Lampung Province is a forum for ethnic, 

cultural and linguistic diversity. Lampung Province is the southernmost province on the island of 

Sumatra and bordered on the north by South Sumatra Province, on the south by the Sunda Strait, 

on the west by Bengkulu Province, on the east by the Java Sea. Lampung Province covers 35,587 

km2 and once was the territory of the Tarumanagara Kingdom and the Sunda Kingdom. The 

province houses various ethnic groups, ranging from Javanese (60.10%), Lampung ethnicity 

(21.9%), Sundanese (10.50%), Minangkabau (3.57%), Balinese (1.73%), Chinese, Malay and 

others (2.15%). With the diversity of ethnic and cultural groups in Lampung, a model of 

multicultural education for early childhood must be presented to provide alternative schemes to 

build student character and character of the nation with efforts to form, familiarize, instill values 

of tolerance, democracy, equality and justice, thus giving birth to an attitude of mutual respect and 

respect since. 

 

Table 1 

Profile of participants 

  Frequency Percent 

Gender Male 11 27,5% 

Female 29 72.5% 

Age < 35 years 28 70 % 

35 years > 12 30 % 

Education Bachelor 39 95.5% 

Master 1 2.5% 

Period of employment < 5 year 32 80% 

5 year > 8 8% 
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Data Collection 

 

Based on the objectives of this research,  the following methods were used for data 

collection:  1) interviews, 2) observation, and 3) documentation (Miles & Huberman, 2002). The 

authors conducted interviews about the focus of this research, namely the teacher's learning strategy 

in implementing multicultural education based on local cultural values and school-level character 

building in early childhood education, regarding planning multicultural education strategies based 

on local cultural values and school-level character building in early childhood education and what 

learning strategies that teachers used. These interviews were semi-structured, lasting between sixty 

and one hundred twenty minutes each and recorded for later review. They were conducted from 

date to date (when were they conducted). Participants were assigned pseudonyms. Field 

observations were made by collecting data about multicultural and learning strategies in early 

childhood education. The documents collected to support the data in this study were the learning 

implementation plan documents, student profile documents and student report cards. 

 

Data Analysis 

 

The stages carried out in the qualitative data analysis of this study were as follows: 

 

1. Reading and studying the data obtained from the interview process, observation, 

documentation, and field notes, marking keywords and important ideas in the data; 

2. Studying the keywords, coding the title of a particular conversation, then finding the themes 

that emerged from the data.  

3. After being coded, the data were studied and reviewed again, then sorted and tested to be 

included in certain themes; collecting, sorting, and classifying data into each theme; looking 

for and finding patterns and relationships, making general findings, drawing conclusions, 

and providing an overview. 

 

Results 

 

This study examined how teacher's strategies for implementing multicultural education 

based on local cultural values on character building for early childhood in Lampung Province, 

Indonesia. The research findings are important because the main purpose of multicultural education 

is to instill sympathy, respect, appreciation, and empathy for adherents of different religions and 

cultures. Furthermore, adherents of different religions and cultures can learn to fight against 

intolerance, prevent religious wars, and decrease discrimination and cultural hegemony. Four 

themes emerged from these findings that describe how teachers develop and prepare strategies in 

the application of multiculturalism education based on local cultural values on character building 

for early childhood. The four themes were contribution strategy, enrichment strategy, 

transformation strategy, and problem-based learning strategy.  

 

Contribution Strategy  

 

Students were asked to participate in understanding and appreciating cultures different from 

theirs. In its practical implementation, students were invited to choose and read books together and 

doing joint activities. In addition, students were also encouraged to appreciate religious and cultural 

events found in people's lives. Educational supervisors (principals, teachers) can involve students 
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in lessons or experiences related to these events. In certain cases, students can also explore a small 

part of the diversity of each cultural and religious tradition. 

Contribution learning strategies allow students to learn by selectively observing, 

remembering and imitating what a teacher modeled. In addition, the contribution learning method 

prioritizes a declarative approach emphasizing the process of learning concepts and motor skills, 

thus creating a more structured learning atmosphere. One important consideration in applying the 

contribution learning method is to avoid conveying knowledge that is too complex. 

A teacher who uses the contribution learning strategy is responsible for identifying the 

learning objectives, material structure, and basic skills to be taught. A teacher must convey 

knowledge to students, provide modeling or demonstrations, and provide opportunities for students 

to practice applying the concepts/skills learned to become a permanent part of a student’s character. 

Several teacher informants said that they often used this strategy because it was sufficient to help 

students understand social realities in society, tolerance, culture, religious differences, race, 

ethnicity, and language differences. Teacher TC 10 and Teacher TC 13 said: 

 

In using this strategy, the clarity of the teacher's instructions to students 

about the importance of multiculturalism education will determine the 

success of [its] implementation … Likewise, the seriousness of students 

about Multiculturalism Education contributes to the influence. (TC 10) 

 

With this strategy of contributing to learning activities about 

multiculturalism education based on local cultural values, students learn 

by selectively observing, remembering and imitating some examples and 

are practiced by playing roles about mutual respect, respect, tolerance 

regarding differences in religion, culture, ethnicity and race. (TC 13) 

 

In implementing the contribution learning strategy, teachers must express information using 

various interesting learning media, for example, by playing folk songs, films about local wisdom 

in regions in Indonesia, interactive multimedia and other teaching aids related to tolerance between 

religions, ethnicities, races, cultures and natural resources in areas in Indonesia. 

The use of contributing learning strategies in applying local cultural value-based 

multiculturalism education creates creative and meaningful learning, closely related to Vygotsky's 

theory of constructivism and zone of proximal development. Also, Piaget (1981) explained that 

every student brings the understanding and prior knowledge he already has into every learning 

process that must be added, modified, updated, revised and changed by the information 

encountered in the learning process. Using learning strategies that contribute to implementing 

multiculturalism education based on local cultural values and character building for early childhood 

cannot be separated from activities and interactions because opinions and activities are carried out 

through dialogues. 

Meaningful learning with a contribution learning strategy in implementing multiculturalism 

education is characterized by the relationship between aspects, concepts of information, or new 

situations with relevant components in students' cognitive structure. In learning strategies, the 

contribution to implementing multiculturalism education is not merely memorization but the 

development of a meaningful learning process to connect concepts to produce a complete 

understanding so that concepts are learned and understood holistically. 
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Enrichment Strategy  

 

This strategy enriches the curriculum with information from or about people of different 

cultures or religions. For example, one application of this strategy is to invite students to assess or 

examine and then appreciate a community's perspective. This strategy faces the same problem as 

the contributive strategy, namely, the material studied is usually always based on the perspective 

of events, concepts, ideas and issues presented from the dominant perspective. Enrichment learning 

is additional learning to provide new learning opportunities for students so that they can optimize 

their understanding. TC 12 said: 

 

This learning … is based on a theory that holds that learning depends on 

the experience of students. Teaching in this model prioritizes a declarative 

approach with an emphasis on the process of learning concepts and skills 

of students so that it can create a more structured learning atmosphere in 

accordance with the nature of multiculturalism education based on local 

cultural values on character building. (TC 12) 

 

The implementation of enrichment learning can be carried out through activities like group 

learning, independent learning, and theme-based learning, providing enrichment learning only for 

competencies/materials that are unknown to students. Thus, students gain new 

competencies/materials about multiculturalism. As TC 15 noted: 

 

Enrichment can be done through individual or group learning assignments, 

adjusted to the type of task and the abilities of each student. Usually, the 

teacher gives assignments such as showing videos on religious diversity 

and respecting the culture of friends who have different religions, 

ethnicities, and races. After showing the video, I often give an 

understanding of the importance of applying multiculturalism education. 

(TC 15) 

 

This strategy allows learners to see concepts from several cultural, ethnic and religious 

perspectives critically. This method requires including perspectives, frames of reference and ideas 

that will broaden the learner's understanding of an idea.  In general, enrichment learning strategies 

can be interpreted as experiences or activities of students that exceed the minimum requirements 

that the multiculturalism education curriculum has determined, and not all students can do it. As 

Walter (2018) noted, enrichment activities are activities provided to students so that they become 

richer in knowledge and skills or so that their mastery is deeper on the subject matter and 

competencies. Enrichment activities are a form of service provided to one or several students who 

are very fast in learning and need additional tasks to increase the knowledge and skills they already 

have gained in learning activities about multiculturalism. 

 

Transformative Learning Strategy 

 

Transformative learning is learning that requires a change in the way of thinking or mindset 

of students. This mindset change often occurs through a social process where students understand 

that social and cultural relationships affect their beliefs and feelings about multiculturalism. TC 17 

said,  
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We apply a strategy of transformative learning methods in applying the 

values of multiculturalism education. Students cannot be separated from 

cultural values, and this method can change children's mindsets about that 

differences are very beautiful and in maintaining the unity of a country 

must understand each other the importance of differences. (TC17) 

 

Problem-Based Learning Strategy  

 

The problem-based learning approach in early childhood learning is quite common because 

it helps students understand a problem in more depth and find a solution to a problem. In this 

problem-based learning strategy, the teacher's role is to present various problems, ask questions, 

and facilitate investigation and dialogue. The teacher provides the opportunity for students to 

determine the topic of the problem to be discussed, even though the teacher has already determined 

what problem topic should be discussed. The most important thing is that the teacher provides a 

scaffold or a supporting framework to improve students' investigative abilities and intelligence in 

thinking. The learning process is directed so that students are able to solve problems systematically 

and logically. This learning model can occur if the teacher can create an open and honest classroom 

environment because the classroom itself is a place to exchange students' ideas in responding to 

various problems. 

If viewed from the point of view of learning psychology, this learning model is based on 

cognitive psychology, which is rooted in the assumption that learning is a process of changing 

behavior due to experience. Through this learning model, students can develop as a whole, meaning 

not only cognitive development but also automatically develop in the affective and psychomotor 

fields through the problems they face. Problem-based learning strategies take cognitive psychology 

as their theoretical support. The focus of learning in this model emphasizes what students think 

while involved in the learning process, not on what they do in the learning process. 

A problem-based learning strategy is a learning concept that helps teachers create a learning 

environment that starts with important and relevant problems and allows students to have a more 

realistic learning experience. Problem-based learning engages students in an active, collaborative, 

learner-centered learning process, which develops the problem-solving and independent learning 

skills needed to face challenges in life and careers in today's increasingly complex environment. 

Problem-based learning can also be started by doing group work between students. Students 

investigate themselves, find problems, then solve the problem under the guidance of the facilitator 

(teacher). Two teachers expressed their views about problem-based learning strategies in applying 

multiculturalism education based on local cultural values. TC 21 and TC 24 said,  

 

This problem-based learning strategy is very often used by teachers 

because it is considered sufficient to help students understand social 

realities in society, but also because it is very effective in teaching values 

and norms that exist in society, such as the value of courtesy in expressing 

opinions, tolerance and the value of respecting the opinions of others. (TC 

21) 
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This strategy is a very good learning strategy in implementing 

multiculturalism education. Problem-based learning strategies must start 

with the awareness of problems that must be solved. At this stage, the 

teacher guides students to the awareness of gaps or gaps felt by humans or 

the social environment. The ability that must be achieved by students, at 

this stage, is that students can determine or capture gaps that occur from 

various existing phenomena. (TC 24) 

 

In determining the problem to be discussed, TC 24 said that he only gave the students an 

idea of how to determine a problem to be discussed, then the students themselves in the group 

decided what problems they would take to be dissected together. Problem-Based Learning (PBL) 

strategy is a learning model with a student learning approach to authentic problems to construct 

their own knowledge, develop higher skills and inquiry, become independent students and increase 

self-confidence (Phungsuk et al., 2017). The use of real-life problems characterizes this model as 

something that students must learn to practice and improve critical thinking and problem-solving 

skills and gain knowledge of important concepts, where the teacher's task must focus on helping 

students achieve self-direction skills. 

 

Discussion 

 

In addition to building students' skills, a teacher is also expected to be a transformer of 

multicultural education capable of instilling the values of democracy, pluralism, and humanism in 

their students directly at school. The most important thing in multicultural education is that a 

teacher is required to master and be able to teach the subjects he teaches professionally and must 

also be able to instill the core values of multicultural education such as democracy, pluralism, and 

humanism. Multicultural education views that education is no longer a place for discrimination 

based on race, ethnicity, gender, or family background. 

Multicultural education involves a teacher's role in creating justice in the learning process. 

Teachers are expected to be able to manage learning situations and provide learning activities that 

are full of mutual respect and tolerance. Multicultural education is a process of applying a way of 

life that respects, appreciates, and is sincere and is tolerant of the diversity that lives in the midst 

of a pluralistic society (Dameron et al., 2020; Gonzalez‐Voller et al., 2020). 

The strategies that early childhood education teachers used in implementing multicultural 

education based on local cultural values used four learning strategies: 1) contribution, 2) 

enrichment, 3) transformation, and 4) problem-based learning. These learning strategies include 

specific approaches, models, methods and learning techniques. Learning strategies have several 

uses and benefits, one of which is that the needs of students are served regarding learning how to 

think better. In addition, the existence of learning strategies also helps teachers to have an idea of 

how to engage in multicultural education. This is because students have differences in terms of 

ability, motivation to learn, and socio-cultural backgrounds. Indeed, Ansori et al. (2020) suggested 

that selecting strategies for implementing multicultural education must be adjusted to the 

conditions and adapted to the learning environment. 

Multicultural education is essential for laying the foundation for developing a more open, 

tolerant, and democratic Indonesian society. This education should focus on cognitive or 

knowledge dimensions as well as affective and psychomotor dimensions. Implementing 

multicultural approaches to education is critical because every child comes to school with an ethnic 

identity, whether consciously or not (Khalfaoui et al., 2021). Teachers must recognize and 
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understand these identifications. This should be the basis for learning activities in the classroom. 

The point is to acknowledge the differences, not ignore them. It is equally important when students 

recognize and value their ethnic identities and learn to respect those of others in the classroom. The 

introduction of each ethnic identity is the starting point; this is a liaison between teachers and 

students and students with other students (Bennett et al., 2018). Ethnic identification as a follow-

up point that focuses on the entire educational process is the basis for developing the next level of 

identification, namely national identification. Identifying each individual requires understanding 

and commitment to democratic ideals such as human dignity, justice and equal rights. Here the 

focus is on being an effective member of a democratic society. Strong national identification of 

each individual is central to developing a global identity (Rowan et al., 2021). 

Schools at the early childhood education level are the right institutions in which to ground 

multicultural education amidst concerns about the dangers of national disintegration. In 

multicultural education held in schools, all elements of the school have a fairly central role.  

Teachers and school leaders also have a vital role in multicultural education, where the policies 

they produce can lead to a condition that demands an understanding of the differences and diversity 

that exists (Dameron et al., 2020). 

 

Conclusion 

 

This study found that teachers engaged in four learning strategies: contribution learning 

strategies, enrichment learning strategies, transformation learning strategies, and problem-based 

learning. These strategies provide a touchstone upon which to formulate teaching and learning 

activities to create innovative learning experiences regarding knowledge and analytical thinking 

skills in preparing students to enter life in adulthood towards multicultural education based on local 

cultural values and character building. 

This study shows that multicultural education is based on local cultural values and character 

building. It is important to teach education at an early age because it introduces inter-ethnic cultural 

values, harmony in religion and promotes tolerance to students. The study also shows that 

introducing pluralism and multiculturalism to students is an excellent strategy for promoting 

respect and appreciation for differences among students in schools and Indonesia's diverse society. 
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