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The fundamental objective of multicultural education is to help students consider their diversity of ethnicity and race as an educational alternative and develop their knowledge, skills and behaviors necessary for them to perform various educational activities, and to restructure schools in this direction (Ajzen, 1985). Multicultural education supports students to show tolerance towards those with backgrounds different from theirs on the one hand and focusing on the protection of each student’s cultural heritage on the other (Barnea, 1998). 

Figure 1
Interaction Between Main Actors of the Integration ProcessOfficial Integration Policies and Procedures 
Refugees (Individual and Social level) 
Society: Social Expectations  


Literature Review 

The existing studies in school choice document that parents take into account numerous factors when determining their children’s school enrollment. What may be surprising is that academic quality is often not the only or even main variable in such decisions. For example, parents often move to communities and enroll their children in schools through the assistance of their social networks. Parents turn to family members, friends, and coworkers to obtain recommendations on communities and schools (Lareau, 2014). Because social networks in the U.S. are heavily segregated by race and social class, parents often end up in communities and schools that mirror their social backgrounds (Lareau, 2014; Sattin-Bajaj & Roda, 2018). Meanwhile, most white parents view majority black and Hispanic schools as undesirable (Billingham & Hunt, 2016), and segregation by race in America’s public schools has increased markedly since the 1980s (Johnson & Nazaryan, 2019; Logan et al., 2012). Relatedly, the convenience of the school’s location, behavioral and discipline standards, and the perceived safety of the school are all primary factors in school decisions (Lareau, 2014; Schneider et al., 2000). 
To be sure, parents’ value academic quality, but many, particularly those who are white, conflate academic quality with predominantly white schools. Relatedly, white parents often overlook or simply refuse to send their children to high-performing schools that have majority black or Hispanic student bodies (Billingham, 2017; Billingham & Hunt, 2016). Moreover, parents utilize their highly homogeneous social networks in their inquiries into teachers, the student body, and the overall school environment rather than using more objective, academic metrics and data that states and school districts collect (Holme, 2002). Ultimately, school choice patterns both effect and are affected by longstanding institutional patterns and inequities.
Regarding private schools, studies indicate parents often opt for them when local public schools are deemed unsatisfactory in some way. Billingham and Kimelberg (2013) and Goldring and Rowley (2006) found that parents select private schools in order to have more control over their children’s education, including greater access to teachers and school staff. For example, Billingham and Kimelberg (2013) found that Boston parents who enrolled their children in the city’s public elementary schools, often left for private schools or the suburbs once their children reached middle school or high school. They felt the city’s public middle and high schools were too big, making parental control out of reach. Yet, other studies indicated that “pull” factors pertaining to private schools generally outweigh what “pushes” families away from public schools. These factors include the religious values espoused in private, parochial schools, the lure of smaller class sizes, the belief that children should wear uniforms, and how these schools differ in their approaches to disciplinary and behavioral standards (Lankford & Wyckoff, 1992). 
A growing body of literature, however, has begun to examine the experiences of urban middle-class parents who forgo private school options and remain in central-city public schools (Cucchiara, 2013a, 2013b; Posey-Maddox, 2016; Posey-Maddox et al., 2014; Posey-Maddox et al., 2016). These studies have mostly focused on white middle class parents of children who are at the elementary school level. These parents enroll their children in city public schools for various but inter-related reasons. First, enjoying the unique lifestyle city living provides, they have decided to settle in central cities rather than suburban areas (Billingham & Kimelberg, 2013; Cucchiara & Horvat, 2014). Some are also drawn to the diversity in urban public schools, settings that reflect the “real world” (Cucchiara, 2013b). Additional parents are open to “trying out” the public schools in their urban neighborhoods (Stillman, 2012), whereas others have left-leaning political values and support urban public education as a social justice concern (Cucchiara, 2013b; Cucchiara & Horvat, 2014; Posey, 2012; Reay et al., 2011; Roda, 2018; Stillman, 2012). Other parents are turned off by the perceived, obsessive parenting styles they contend are more prevalent in wealthier, suburban schools (Cucchiara, 2013b; Stillman, 2012). 

Case and Methodology 

This research was conducted in Albany, New York, a city of roughly 100,000 residents in a metropolitan region approaching one million. About 10,500 students attend the City School District of Albany. Like other cities in the Northeast, Albany has suffered from both population decline and white flight since the 1950s, although these trends have reversed and slowed, respectively, during the last decade. The public-school population does not reflect the overall city population, with African American students constituting by far the largest group in the public schools, whereas the city is still majority white. The public schools in Albany, however, have never reflected the city’s broader population. This was mainly due to the sizable Roman Catholic parochial school presence in Albany, which always attracted large segments of children from Irish, Italian, and Polish American families (Rabrenovic, 1996). 
Substantial problems face Albany Public Schools.  In 2015, the New York State Department of Education (NYSED) placed three schools into receivership, including Albany High School. Under receivership, the state appoints a “receiver,” with the power to make substantial changes to a school, including firing the school principal and other administrators, extending the school day, and instituting new curricula and programs. Despite the overall district’s subpar performance, specific neighborhood elementary schools and elementary magnet schools perform relatively well (NYSED, 2018). The district also operates a highly touted high school International Baccalaureate (IB) program.

Table 1(APA 7)
Social Characteristics of the Sample 
	Characteristic
	No. of respondents (%)

	Race/Ethnicity
	

	White
	25 (56.8)

	Black/African American
	19 (43.2)

	Median Household Income (42 households)
	$120,000 

	$50,000 to $74,999
	9 (21.4)

	$75,000 to $124,999
	16 (38.1)

	$125,000 to $174,999
	10 (23.8)

	$175,000 to $240,000
	7 (16.6)

	Education (highest degree earned)
	

	Graduate degree 
	27 (61.4)

	Bachelor’s degree
	9 (20.5)

	Associate’s degree
	8 (18.1)

	Number of Families & Level of Children 
	

	Elementary School Only
	17 (40.5)

	Middle School Only
	1 (2.3)

	High School Only 
	7 (16.7)

	Elementary and Middle School 
	9 (21.4)

	Elementary and High School
	0

	Middle and High School 
	4 (9.5)

	Children at all levels 
	4 (9.5)



I focus on middle class families because previous research suggests that, possessing greater resources, they are far more likely than their lower-income counterparts to achieve their school preferences (Lareau, 2014). The qualitative approach of in-depth interviews is also appropriate given this study’s aim at attempting to understand the complex ways in which parents choose schools and how this relates to meaning making (Charmaz, 2014). The interviews were conducted in coffee shops, the participants’ homes, and in my campus office. Interviews were semi-structured with open-ended and subsequent follow-up and probing questions. Examples of questions were, “what led you to enroll your children in Albany’s public schools?” “What have your children’s experiences been like in Albany’s public schools?” “Did you or your spouse ever consider private schools?” “What led you to remain in the city of Albany?” “Have you or your spouse ever considered moving to the suburbs?” Therefore, this study used both deductive and inductive approaches. The former included pre-planned questions, whereas the latter arose from the interpretation of the participants’ unique responses and narratives. 
The interviews ranged from 45 to 120 minutes, were audio recorded, and subsequently transcribed verbatim. All the participants’ names and the schools their children attended were altered for confidentiality. The only exception to this was Albany High school, which is the city’s sole public high school. After completing five transcriptions, I uploaded the transcripts in Atlas ti qualitative software and began initial coding of the transcripts for key words, repetitive answer patterns, and common descriptors. After coding five transcripts, I subsequently uploaded, coded, and analyzed the remaining transcripts before returning to reanalyze the initial five transcripts for any codes that had emerged in the latter interviews. Atlas ti was also used in this inductive analysis to identify exceptions, sort, and group codes. After initial coding, focused coding was performed to assist in the aggregation of broader themes (Charmaz, 2014). Themes centered on skepticism regarding the superior quality of private schools, feelings of elitism in private schools, lack of services in private schools, heightened peer pressure and competition in suburban public schools, and elitism in suburban schools. Out of these thematic summaries arose the conceptual framework for the paper.  

Refugee Experiences and Social Interactions

At every stage of adaptation to a new environment, the individual constantly evaluates the surrounding environment and makes adjustments based on the feedback from these interactions. Individuals also define their roles in society by observing other people’s reactions to them. In his classical theory of the looking-glass self, Charles H. Cooley (1902, in Yeung & Martin, 2003) claimed that “self is a result of the social process whereby we see ourselves as others see us.” Therefore, social interaction defines who we are and our definition of our identities. Limited interactions with the outside world, especially after traumatic events or sudden changes in social life could have severe effects on how individuals see and interpret the world around them (Gürer & Akgül, 2019). After leaving their country of origin, refugees lose their previous social connection which also affects their perception of identity. Their new social environment and interactions define their new self-perceptions. In other words, refugees' self-concept is shaped by their social interactions which eventually influence the re-shaping of refugees' new identities in the host societies. 
Limited social contact and interaction with the members of the host community also reduces the likelihood of integration and lead refugees to develop relationships with communities that they share the same language and culture. When individuals during their integration process need assistance, having no contact from host communities gives no option but to seek help from communities that shares the same language and culture. One can argue that those communities are also part of the host society, and such an approach might produce positive results for integration. However, those communities, in most cases, have their own integration problems and trust within these communities is not very well established. In addition to these structural problems, especially for political asylum seekers, contact with communities from the country of origin brings some risks therefore, they either stay isolated or become a part of a selective group in these communities. Not developing social interactions with mainstream society puts refugees in the already established diaspora or closed communities which hinder integration process in the long run.
In our interviews most of the participants indicated that they had difficulty to contact local communities to solve their immediate problems such as learning about the education system, communicating with bureaucracy, finding housing, etc.  Therefore, most of the people asked for help from other people from a similar national and cultural background. In a recent study, Röing (2019) found that Turkish asylum seekers in the state of North Rhein Westphalia in Germany mostly contacted Turkish organizations that they found like their political views and social background. The same study further indicates that even in the Turkish communities there is a big difference in understanding each other and different political affiliations determine who refugees would contact. Turkish refugees have difficulty to develop out-group relationships and create new contacts due to their reluctance to become the target of their own government. In this case, differences originating from their home country and political affiliations increase the risk of isolation of refugees in host communities. One participant of this study who previously worked as a civil servant stated that;
Like there was a clinical area I came to, a female medical ward, a patient in oxygen was dying, I was now asking the students which theory of nursing or which definition of nursing are you required to adopt in the management of the dying woman? They replied that Virginia Henderson’s definition of nursing will fit in that condition …“even unto a peaceful death.” Look at this woman I replied, find out whether she really is having that peaceful end. And they started running around, taking care of the needs of the woman in its entirety….,, so that even if the woman is dying, she will have a peaceful end”.  This participant continued to express how questioning facilitates the assessment of students’ understanding and practice of procedures. “I ask them to demonstrate, we can give them a scenario either practical scenario, from there you can evaluate and see the student’s judgment to know if there is a vacuum, a gap, that has been created and how does this student try to fill in this gap, then you evaluate. Asking the right questions is an important skill for an instructor and the best way to assist students think through their practice. (Italic, indent Left: 2 cm, right:2 cm)
My field notes during the data collection combined with my own experiences in the process also reflect that during early phases of the integration process, establishing social connections is very important but difficult to do at the same time;
At every stage of the integration process, the lack of social interaction is the main problem. Starting from the early stages of asylum application the later stages in the process of official integration establishing connections with the local people is the most difficult one. The full picture of difficulties establishing such relationships could be examined from both sides; why people have little engagement with foreigners and why refugees have the reluctance to get in touch with local populations. Language is definitely the number one issue for early stages and knowing another common language such as English gives an advantage at every level but not on every occasion. For example, when I wanted to develop professional connections, English language skills helped me to get in touch with people and meet them to discuss my situation or to express my needs. In any engagement in society, you realize that German language skill is the defining issue for further connections. This is true, for example, regarding our relationship with our neighbors. Not being able to speak perfect German we cannot develop strong relations. (Field Notes, April 2018)
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